Project 720 Program Guidelines
2008-09
Governor Rendell understands that today’s high school students are tomorrow’s innovators, inventors and entrepreneurs and Pennsylvania must wisely invest in programs that will inspire young Pennsylvanians to excel beyond high school.  In order to be ready for post secondary education and careers in the global economy of the 21st century, our students need to be highly skilled, better prepared and more innovative than ever before when they leave high school.  

Named for the number of days a Pennsylvania student spends in school from 9th through 12th grades, Project 720 ensures that all students have access to college-preparatory courses in core subject areas, additional Advanced Placement courses and smaller learning environments for better one-on-one teacher-to-student interaction.  

All  participating districts agree to implement the core components of Project 720, as follows:

· Creation of  a rigorous college and career preparatory program for all students;

· Strengthening the academic infrastructure with a focus on increasing achievement for all students;

· Creation of personalized learning environments with a focus on small learning communities and school counseling;  

· Providing teachers with up to date professional development in 21st Century skills, specifically targeting data driven instructional practices and meeting the needs of diverse learners.  

Project 720

Participation Guidelines

2008-09
Project 720 schools have committed to implementing reform strategies over a three year period. Renewal is yearly contingent on progress toward meeting the goals and funding. Evidence progress towards goals must be submitted with the application.

The successful implementation of the Project 720 goals will transform high schools into places that provide a high quality education that prepares, ensures, and empowers all students to achieve at high levels.   Project 720 schools will be student-centered, results-focused, data-informed, and personalized environments resulting in all students obtaining 21st century skills.

Goal One: Implement a rigorous college and career preparation curriculum for all students.

All students take and successfully complete 4 years of English, 4 years of Math (including Algebra I, Geometry and Algebra II), 3 years of Science (including Biology, Chemistry and Physics or Physical Science), and 3 years of Social Studies (including Civics, American and World History); a minimum of two years of world language is strongly encouraged. All academic courses must be aligned with and meet State standards and infused with college and career readiness essentials. 

Evidence required: Focus – looking at curriculum to evaluate the intended/promised curriculum, with what is actually the taught curriculum, with what is actually the learned curriculum, and with what is actually the assessed curriculum.

· Booklet of Course Offerings

· Rubric that reflects all courses offered are aligned with and meet State standards
· Overview of modifications and accommodations provided for English language learners, poverty impacted  students and students with disabilities enabling these populations to take and successfully complete the college and career preparation curriculum

· Overview of interventions and supports provided for students who are performing below grade level

· Participation in dual enrollment (districts are strongly encouraged)

· Participation in Classrooms for the Future (districts are strongly encouraged) 

Early evidence of effects: 

Based on a set of indicators – with common and equitable meaning – what do we know? Schools will provide June 2007 and June 2008 data to show:

· A rise in the percent of students taking Algebra 1 in 8th grade

· A rise in the numbers of 9th grade students being promoted to 10th grade

· A rise in the numbers of students taking SAT/ACT exams, coupled with a rise in the scores 

· Increasing pass rates in college and career infused academic courses in English, Math, Science and Social Studies.

· The thoughtful disaggregating of the middle school and high school data by groups of students, but also by Small Learning Communities (SLCs)/Academies to determine whether each and every one is delivering the curricula in an effective way.

· An examination of the relationship between grades and test scores across SLC’s to determine if an A in one equivalent to an A in another and what is the range of scores that “B students” attain?


· A close examination of the 9th grade Small Learning Communities-SLC’s throughout the district/system to determine if each one of them produces students that could thrive in any of the 10th – 12th sequences in the district?

Goal Two:  Evaluate school district policies and systems to strengthen the academic infrastructure and increase student achievement.

District and school policies are in place that establishes an operational framework for management that includes accountability for student success. The policies should support the implementation of a functional administrative structure that facilitates the design and delivery of multiple opportunities for students to succeed. Additionally, the policies should clearly define how change and innovation within the district and/or school is managed. Effective instructional programs that increase student achievement are driven by varied data sources.  Districts must commit to using both PA approved benchmark/formative and summative data to drive instructional practices. 

Cohort 3 Project 720 schools have committed to piloting the Algebra II end of course competency assessment in each year for which Project 720 funds are received. 

Evidence required: Focus - looking at how the District and/or schools uses financial resources, programs, personnel, partnerships and time including but not limited to the student academic schedule.

· Bell schedule that reflects SLC’s.

· Chart that reflects how field-based opportunities are connected to the curriculum and are extensions of the classroom setting, i.e. internships, service learning, dual enrollment, and apprenticeships.
· Plan for meeting the needs of students who are not meeting grade level standards in reading and math
· Identify and implement research validated instructional programs for students who have not achieved grade level standards in reading and mathematics. When reviewing whether an instructional program is research validated consider the guidance in the appendix.

· Schedule of how before during and after school tutoring programs are being offered to students who are below grade level standards in Math and reading.

· Overview of modifications and accommodations provided for English Language Learners, poverty impacted students and students with disabilities enabling these populations to have access to and successfully complete field-based opportunities connected to the curriculum.

· Overviews of how the senior year is designed to ensure all students have met standards and are heading for postsecondary education or careers.

· Cohort 3 districts have piloted Algebra II end of course competency assessment. 

· Documentation of the number of students who have taken Advanced placement courses. 

Early evidence of effects: 

Based on a set of indicators – with common and equitable meaning – what do we know? Schools will provide June 2007 and June 2008 data to show:

· Attainment of proficiency on PSSA for all students.

· An increase in the number of students score 3 or higher on Advanced Placement tests. 

· An increase in the number of students who are proficient on regularly (at least three times per year) administered PDE approved benchmark (formative) assessments. 

· A rise in the number of students participating in field-based opportunities connected to the curriculum

· The alignment of grading policies to standards and across classrooms 

· The rise in the number of students promoted and performing at or above grade level

· A decrease in the number of students retained and performing below grade level

· A decrease in the number of students suspended from school, 1 – 3 days and more than 4 days.


· The number of students enrolled in alternative placements and/or schools

Goal Three: Implement a highly personalized environment that provides consistent advising, mentoring and the development of individual plans to guide the high school experience. 

Evidence required: Focus - Planning should be developed collaboratively with a counselor, parent(s)/guardian and mentor.

· Overview of a school counseling program for all students

· Overview of the structured time dedicated for counseling activities for all students
· Learning plans for all students

· Structure for advisors for senior projects

· Structure for connecting every student to an adult and sustaining the relationships

Early evidence of effects: 

Based on a set of indicators – with common and equitable meaning – what do we know? Schools will provide June 2007 and June 2008 data to show:

· A structure that ensures multi-year relationships between students and adults that promotes a rise in the number of adult mentors for students.

· The decrease in the student load for certified counselors

· An increase in the number of students applying and being accepted to 2 and 4 year colleges and universities and formal apprenticeship programs

· A rise in the number of students receiving scholarships and grants for post-secondary opportunities

· A rise in the number of students completing rigorous senior projects

· Improved class attendance inside the school day

· Increased student and teacher engagement

Goal Four: Provide continuous profession development to build establish a learning community for staff and partners.

Professional development should be job-embedded.  Job-embedded professional development is “learning that occurs as teachers and administrators engage in their daily work activities” (Wood & Killian, 1998).  For job-embedded professional development to be successful, active participation of school leaders at all levels within the local district is essential. 

Evidence required: Focus - Every person in the district – from the classroom teacher to the superintendent – becomes a leader as well as a learner if learning is job-embedded.  Job-embedded staff development is replete with modeling, coupled with reflection, and enhanced by on-going dialogue.

· Professional development calendar

· Evaluations for professional development

· Monitoring instrument for professional development

· Utilization of technology as an instructional tool

Early evidence of effects: 

Based on a set of indicators – with common and equitable meaning – what do we know? Schools will provide June 2007 and June 2008 data to show:

· Differentiated professional development  that reflects the following topics via agenda’s goals and objectives: 

· Data Analysis and data driven instructional practices.

· Differentiation- using evidenced based instructional strategies to meet the needs of all students.

· 21st Century Skills- providing teachers with the skills necessary to integrate technologies into their daily instructional practices 

· Opportunities throughout the year for the transfer and application of newly acquired skills to classroom practices

· Multiple ways to deliver professional development, such as mentoring, reflection, study groups, peer coaching, and videotape analysis

· Providing time for sharing professional resources on a regular basis

· Use student performance as an anchor for professional development.

Appendix:

I  Schools that are part of Project 720 will commit to all the following process requirements:

1.      Form a broad-based local work team, 15-25 individuals depending on school size, to serve on your school improvement team.  This should include 1-2 representatives from each of the groups listed below:

· School administrators, teachers, guidance counselors, and support staff

· Students

· Parents

· Local employers

· Representatives from postsecondary institutions, such as Provosts or admissions officers

· Representatives from community groups

· Workforce organizations, such as WIBs and City Councils

· Local Intermediate Unit

· Local Participating Career and Technical Institutes

2.      Meet two to four times over the next year with PDE, other local teams and state and national experts on high school reform.

3.      Advise PDE on needed statutory, regulatory and policy changes that promote high school reform.

4.      Help to craft a package of statewide reform efforts that can be replicated by school districts across the Commonwealth.

The Department of Education currently collects the following data, and Project 720 schools will not be required to duplicate the information:
· PSSA Data on proficiency in reading, writing and math

· Student enrollment in core curriculum areas

· Graduation rates

· IB exam rates and outcomes

· ACT exam rates and outcomes

· SAT exam rates and outcomes

· Number/percent of students going on to post-secondary institutions broken out by type of institution.

 

Schools that are part of Project 720 will be required to submit end-of-year progress reports:

The end-of-year reports will include the following data.  All student data should be reported as a total number by grade and school-wide, and broken down by gender, ethnicity and special populations:

· Student retention – number of students retained in each grade level

· Attendance – attendance rates for students and teachers

· Number of students involved in dual enrollment

· Number of students participating in advisories, i.e., home groups or student mentoring programs 

· Number of students participating in work-based learning, internships or other workplace experiences, including the number of hours per student 

· Student career exploration opportunities

· Number of students who took Algebra before entering 9th grade

· Number of out-of-school youth re-enrolled either in regular classrooms or alternative schools that offer comparably rigorous coursework

· Student culminating project rates

· Core curriculum section/teacher certification data

· Student extended learning opportunities 

· Number of students taking advanced placement courses

· Number of students scoring 3 or higher on advanced placement tests.

II. In order to determine an effective instructional intervention, districts should consider interventions that have demonstrated via rigorous evaluation that they are effective.  Programs with rigorous evaluations of research are defined as those evaluated in studies that have following characteristics:

1. The program has been evaluated in comparison to alternative programs or “standard practices” in schools that are similar in prior academic performance and demographics. Studies in which schools, classrooms, or students were randomly assigned to treatments are preferred, but well matched comparisons are acceptable. 

2. The outcome measure is a published standardized or criterion-referenced test that is not program-specific. Evaluation that use Pennsylvania’s PSSA, or similar tests, as outcomes measures are preferred, but any recognized reliable test is acceptable.

3. The studies took place over a period of at least 12 weeks, and involved at least 10 classes (or 250 students). Multiple smaller studies involving a total of at least ten classes are also acceptable. 

4. Statistically controlling for any pretest differences, students using the program achieved at a higher level on the outcome measure than students in the control group. The adjusted posttest differences should be at least 20% of the unadjusted control group standard deviation (i.e., effect size = +0.20)

III. Criteria for Benchmark/Formative Assessments

Assessment Name: ____________________________________

Reading Grades: _________________             Math Grades:   __________________  

	CRITERIA
	EVIDENCE REQUIRED

	Test Development Criteria

	A. Assessments must be aligned to the appropriate grade level Assessment Anchors.
	Evidence must be provided that shows that each and every item is identified by the Assessment Anchor that it measures.  This can easily be provided in a table or spreadsheet showing each item and its associated Assessment Anchor.

	B. Each form of the assessment must mirror the PSSA test blueprint (in terms of the distribution of items across Reporting Categories) for appropriate grade and content.
	The PSSA blueprint is contained in the PSSA Reading Assessment Handbook and the PSSA Mathematics Assessment Handbook.  The blueprint shows the distribution of points across the Reporting Categories for each grade and subject.  Evidence must be provided that shows the distribution of points across the Reporting Categories for each grade and subject of the Benchmark Assessment.

	C. Each form of the assessment must mirror the PSSA in the following ways:

· Same proportion of Multiple Choice and Open-Ended

· Same response format

· Same administration rules – use of accommodations, etc.
	Information regarding the distribution of multiple choice and open-ended items appear in the PSSA Reading Assessment Handbook and the PSSA Mathematics Assessment Handbook.  Examples of the response formats can be found in the PSSA Item Samplers.  Test administration rules can be found in the Administration Manuals.  The PSSA Accommodations Booklet contains information regarding the appropriate use of accommodations.  All of these items can be found on PDE’s website (www.pde.state.pa.us – select PreK-12, then Assessment).

Appropriate evidence for these criteria is a set of the actual assessments.

	D. Assessments for grades 9 and 10 must show either (a) grade level articulation building from the Grade 8 Assessment Anchors to the grade 11 Assessment Anchors or (b) alignment with the grade 11 Assessment Anchors and Blueprint.
	Evidence must be provided that shows either (a) the grade 8 PSSA blueprint, the benchmark grade 9 blueprint, the benchmark grade 10 blueprint, and the PSSA grade 11 blueprint with a clear articulation building from the grade 8 to grade 11 PSSA blueprints or (b) the benchmark grade 9 blueprint, the benchmark grade 10 blueprint, and the PSSA grade 11 blueprint with a clear indication that the three are equivalent.

	CRITERIA
	EVIDENCE REQUIRED

	E. Assessment must be reliable with developer providing evidence of internal consistency reliability.  Reliability should be at least .6.   Reliability estimates must be based on the administration of the assessment to at least 100 students.
	Evidence must be provided that:

(1) describes the process that was used to establish the reliability of the assessment, and

(2) shows the resulting values of the reliability estimates including the number of students used in computing the reliability estimate.

	F. Assessments must be valid, particularly with respect to predictive validity with the appropriate grade PSSA.  Correlation between the PSSA and the Assessment should be at least .7.  Correlations must be based on the scores from at least 100 students.
	Evidence must be provided that:

(1) describes the sample (of 100 students or more) that was used to calculate the correlation between the benchmark assessment and the PSSA;

(2) shows the resulting value of the correlation; and 

(3) shows the conversion of raw scores into PSSA-like scale scores.  The conversion should also indicate the low below basic, high below basic, low basic, high basic, proficient, and advanced score ranges.

	G. Assessment forms must allow for a minimum of three administrations (baseline, mid-year, and end-of-year).  This can be accomplished by three equivalent forms or repeated use of the same form with sufficient time between administrations to minimize the likelihood of students remembering items on the assessment. 
	Evidence must be provided that indicates whether the three administrations are accomplished through the use of identical forms or parallel forms.  If parallel forms are to be used, evidence of the comparability of the three forms must be provided.  Such evidence might include (a) the blueprint for each form: (b) the reliability estimate for each form; and (c) the correlation between raw scores and PSSA scores for each form.

	H. Assessments should be brief enough to administer in a class period or two.  It is recommended that they not exceed one hour.
	Evidence should be provided that indicates the recommended time for each assessment.

	I. There must be sufficient spread of scale scores among and between PPI levels.
	Evidence should include a table or chart indicating the range of scores within each PPI level.

	Scoring Criteria

	J. Open-ended responses must be scored using a scoring system that mirrors the PSSA scoring guidelines  
	Evidence must be provided that includes the scoring procedures for the open-ended items.

	K. It is desirable to have more than one teacher score open-ended responses.
	Recommended scoring procedures should be provided.

	L. Scoring design should be manageable and efficient with a recommended 1-2 week turnaround time.
	Recommended scoring procedures should be provided including a description of the scoring and reporting process.

	Reporting Criteria

	Summary Reports MUST:
	

	· Contain raw scores and percent correct for the total assessment.
	Evidence must include an actual score report or a mock-up score report.

	CRITERIA
	EVIDENCE REQUIRED

	· Contain the PSSA estimated scale score and the corresponding performance level.
	Evidence must include an actual score report or a mock-up score report

	· Contain the percent and/or number of students at each performance level by subgroup by district, building, and grade.
	Evidence must include an actual score report or a mock-up score report

	Summary Reports SHOULD:
	

	· Contain results for open-ended responses.
	Evidence must include an actual score report or a mock-up score report

	· Contain the percent and/or number of students at each performance level by district, building, grade, and classroom.
	Evidence must include an actual score report or a mock-up score report

	· Contain a breakdown of performance (# of items assesses and # of items correct) by Reporting Category.
	Evidence must include an actual score report or a mock-up score report

	· Contain results from multiple administrations of the assessment throughout the instructional year.
	Evidence must include an actual score report or a mock-up score report

	Student Reports MUST:
	

	· Contain raw scores and percent correct for the total assessment.
	Evidence must include an actual score report or a mock-up score report

	· Contain the PSSA estimated scale score and the corresponding performance level.
	Evidence must include an actual score report or a mock-up score report

	Student Reports SHOULD:
	

	· Report results for open-ended responses.
	Evidence must include an actual score report or a mock-up score report

	· Contain a breakdown of performance (# of items assesses and # of items correct) by Reporting Category.
	Evidence must include an actual score report or a mock-up score report

	· Contain results from multiple administrations of the assessment throughout the instructional year.
	Evidence must include an actual score report or a mock-up score report


